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Acronyms 
ABS Australian Bureau of Statistics 

FiF First in Family 

Flinders Flinders University 

FT Full Time 

Go8 Group of Eight 

GPA Grade Point Average 

IRN Innovative Research Universities 

Low SES Low Socioeconomic Status 

MA Mature Age 

PT Part Time 

SATAC South Australian Tertiary Admissions Centre 

SL School Leaver 

SSEE Staff and Student Experience and Expectations 

TER Tertiary Entrance Rank 

UniSA University of South Australia 

UoA University of Adelaide

Glossary
Course At UniSA, a course is the basic component of an 

academic program. A course is identified by a course 
name (e.g. Chemistry 101), and an ‘area and catalogue 
number’ (e.g. CHEM 1007). A course is sometimes 
referred to as a subject.

Program An approved combination of courses undertaken 
during university study to obtain a degree, certificate 
or diploma. This can include non-award programs 
or enabling programs. For example: Bachelor of 
Engineering, Master of Business, or Doctor of 
Philosophy.

Moodle Moodle is the software application used to create a 
unique learnonline course site for each offering of 
a course. Students enrolled in the course will gain 
automatic access which is retained for one year after 
the conclusion of the course.

Learnonline The UniSA web-based learning and teaching 
environment. UniSA’s learnonline provides an 
integrated suite of software applications used to 
deliver quality technology enhanced learning.

Enabling program  Is a course or set of courses, which when completed, 
meets the requirements for entry to a higher 
education award. An enabling program is not a higher 
education award.
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1.  Introduction 

The Staff Training Package provides descriptions, key outcomes, and recommendations for the suitable use and timing 
of the resources that were developed as part of the project ‘Promoting Academic Success and Wellbeing: Enhancing 
Regional Students’ Engagement, Success and Wellbeing through the Use of the Innovative Early Intervention Strategies’. 

This project responds to current policy and relevant research in relation to the challenges for regional student 
engagement, success and wellbeing by developing a suite of interconnected resources designed to enable universities 
nationally to provide ongoing, sustainable support to build the capacity of regional students.

These resources correspond to key milestones across the student life cycle, thereby providing a pedagogical strategy 
that can help improve the engagement, success and wellbeing for regional students studying at regional universities 
or at universities committed to regional activity. 

Success is generally referred to in terms of academic performance and completion. This project is based on the 
belief that success needs to include measures related to the health and wellbeing of students during (and after) 
their studies. The resources developed in this project contribute to the development of health, wellbeing and coping 
strategies which play a significant role in the achievement of learning outcomes and graduate employability. 

The resources discussed in the Staff Training Package are the outcomes of a National Priorities Pool (NPP) funded 
project aimed at improving academic literacies and wellbeing for regional low SES students studying at regional 
universities, or at universities committed to regional activity. The project was piloted and evaluated in the regional 
areas of Whyalla and Mount Gambier in South Australia. 

These resources are now freely available online via the International Association for University Health and Wellbeing 
(IAUHW) website http://healthyuniversities.org/projects/regional-student-success-wellbeing

A detailed description of the project and the development and implementation of the resources is available in the 
project report:
King, S, Stallman, H, Weiler, T, Kehrwald, J & Ulpen, T 2018, Promoting Academic Success and Wellbeing: Enhancing 
Regional Students’ Engagement, Success and Wellbeing Through the Use of Early Intervention Strategies, UniSA 
College, Adelaide. 

The Staff Training Package contains the guidelines and resources to support the use of the tools developed in the 
Regional Student Success and Wellbeing project:

1. The Academic Success and Wellbeing modules and workshops 

2. The Literacy Diagnostic Tool 

3. The Learning Thermometer

4. The Needs Analysis Tool:
– Historical Student Data Collection Sheet 
– The Literacy Diagnostic Tool
– The Learning Thermometer
– The Staff Survey/Interview Questions
– Survey Instruments for Student Self-Reflection 
– Post-Implementation Evaluation Tools (Staff and Students)

The individual resources are explained in Section 3.



2. Implementing Resources for Regional Student  
Academic Success and Wellbeing

Table 1 provides an overview of the resources within the Early Intervention Strategy.

Table 1
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3. Staff Resources 

The following section provides descriptions, key outcomes and recommendations for the suitable use and timing of 
the resources. 

3.1  The Academic Success and Wellbeing  
modules and workshops 

Description and key outcomes
Eight academic success and wellbeing modules and workshops are available for download on the project website: 
http://healthyuniversities.org/projects/regional-student-success-wellbeing

The modules and workshops were developed to target the modifiable challenges experienced by regional students 
identified in the literature and through the needs analysis, focusing on academic skills and wellbeing. 

The academic skills targeted in the modules and workshops are embracing feedback (Reflect, Clarify, Apply), study 
habits (My Self, My Study, My Success), listening and note taking (Prepare, Listen, Write), and emailing and social 
media etiquette (Consider, Communicate, Connect). The interviews and focus groups conducted with regional staff 
for this project highlighted that regional students may commence university without the appropriate academic 
writing skills, grammar and sentence structure; the literature reflects these findings (Murray & Klinger, 2012; Pitman 
& Trinidad, 2016; Stokes, 2014). The skills covered by the modules and workshops are fundamental to academic 
success; however, these skills are often presumed rather than covered in the curriculum. The development of these 
skills will increase students’ ability to effectively engage with course content and teaching staff, assessments and 
feedback, and will build students professional identity as well as confidence and independence. 

The aspects of student wellbeing that are targeted by the modules and workshops relate to developing a growth mindset 
(Change, Thrive, Achieve); staying healthy (Food, Friends, Fitness); mindfulness (Focus, Think, Finish); and self-care, 
coping, problem-solving and self-management (Care, Collaborate, Connect). The interviews and focus groups with 
regional staff in this project identified mental health issues as a key challenge for regional students. Other challenges 
identified included substance abuse; significant stress on regional students’ time such as employment and family / 
community commitments; poor physical health; and anxiety and procrastination around assignments and exams. These 
findings are reflected in the literature, which suggests that university study can negatively impact on quality and quantity 
of sleep (Wrench, Garrett, & King, 2013); overall health (Hussain, Guppy, Robertson, & Temple, 2013); physical activity 
(Leslie et al., 1999; Tucker & Irwin, 2011; Wrench et al., 2013); and nutrition (Nagy, Lee, & Graham, 2016; Wrench et al., 
2013). In addition, regional students show significant levels of distress, with 78.6 percent of university students studying 
at a regional university reporting elevated levels of distress (Mulder & Cashin, 2015). Out of these figures, 30.8 percent 
showed high levels of psychological distress and 16.5 percent showed very high levels of distress (Mulder & Cashin, 2015). 

However, this project has identified that a student’s ability to cope with the demands of university study is dependent 
on prevention and coping skills. Prevention includes having realistic expectations, time management skills, adequate 
sleep, nutrition, and physical activity. Coping involves self-soothing strategies, relaxation and distraction, social support, 
and help-seeking, when needed (Stallman, 2017). These modules and workshops were developed in response to the 
prevalence of distress and poor health among the university student body in general and among regional students in 
particular, combined with a reluctance to seek support. Student engagement with these modules will increase their 
understanding of positive health and wellbeing and will build their self-care skills. The use of these modules will ensure a 
move away from a medical or deficit model of health to the normalisation of self-care and wellbeing skills. 

Table 2 provides the descriptions and key outcomes of the modules and workshops that were developed for this project. 



Table 2

No. Module name Type Description Key skills and ideas Suitable timing Resources included

1 My Self, My Study, My Success 
(module and workshop)

Academic How personality underpins 
study habits

How personality type impacts study habits. How to use effective 
study habits that work best for various personality types. How 
to manage time, limit distractions and focus effectively on study.

Orientation Week / 
Pre-Week 1

Online self-paced activities

In-class workshops:

Workshop slides  
(1&2 hour)

Lecture slides – with 
recorded narration

Student workbook – hard 
copy and editable soft copy 
(1&2 hour)

Tutor manual (1&2 hour)

2 Reflect, Clarify, Apply 
(module and workshop)

Academic How to embrace feedback for 
academic success

How to respond positively to feedback on assessments and make 
better use of assessment feedback to aim for better grades.

After first 
assessment

3 Prepare, Listen, Write  
(module and workshop)

Academic Excel through effective 
listening and note-taking

How to take effective notes whilst reading or listening to a 
lecture and how to use these notes for more effective revision 
to improve retention.

Orientation Week / 
Pre-Week 1

4 Consider, Communicate, Connect 
(module and workshop)

Academic How your digital footprint 
can impact on success at 
university and beyond

How to communicate for success, including appropriate 
etiquette for communicating with lecturers and teaching staff 
via email, and the importance of professional communication 
on all digital platforms.

Early weeks

5 Change, Thrive, Achieve  
(module and workshop)

Wellbeing Develop a growth mindset 
to reach your academic 
potential

The limits students may place on themselves and how these 
limits impact results. Thinking differently to achieve potential. 
Succeeding at university and beyond.

After first 
assessment

6 Focus, Think, Finish  
(module and workshop)

Wellbeing How being mindful can 
improve academic success

Understanding how mindfulness may be of use in everyday life. 
Developing an awareness of how to overcome study problems 
by applying mindfulness. Overcoming negative thoughts for 
more positive mindfulness.

Final assessments

7 Food, Fitness, Friends  
(module and workshop)

Wellbeing Staying healthy at university Understanding why it is important to prioritise health and 
wellbeing in order to succeed at university. What they can do to 
maintain a healthy lifestyle by identifying simple changes that 
can be easily incorporated into a busy student life.

Mid-Semester Break 
/ Post-Mid-Semester 
Break

No. Workshop name Type Description Key skills and ideas Suitable timing Resources included

1 Change, Thrive, Achieve  
(workshop)

Wellbeing Grit, resilience and 
overcoming obstacles

An introduction to Grit and Resilience and overcoming obstacles 
that get in the way of achieving goals.

Mid-Semester Break 
/ Post-Mid-Semester 
Break

In-class workshops:

Workshop slides

Tutor manual

Handouts
2 Focus, Think, Finish  

(workshop)
Wellbeing Mindfulness and overcoming 

negative thoughts
An introduction to mindfulness, how to use mindfulness for study 
success and identifying the destructive nature of negative thoughts.

Final assessments
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Recommendations for suitable use and timing 
With the exception of the self-paced online module Care, Collaborate, Connect, each module and workshop on 
the project website includes the required resources for their use and implementation, including PowerPoint slides, 
lecture recordings, tutor manuals, student workbooks, and handouts. The eight modules also include online student-
facing content. The project produced three mindfulness recordings (‘Beach’, ‘BodyScan’, and ‘Breath’). 

The following options are suggested for the sustainable use of the modules and workshop: 
1. Integrate into tutorial / lectures: Students could complete the modules online before coming to class, then 

teaching staff could allocate time in tutorials or lectures to discuss and reflect on what they have discovered 
through the modules. 

2. ‘Learning Journey Journal’ with grade allocated: Teaching staff could incorporate these modules into their 
course by allocating 5% for students to participate and complete their learning journey using the online 
content. This may include students completing a module at four (4) points in their learning cycle and 
completing a Learning Journey Journal that can be submitted at the end of the semester for their 5%. The 
Learning Journey Journal may require students to provide reflections in response to four (4) simple questions 
after completing each module, for example:
– Can you reflect on why you chose this specific module?
– What did you learn about yourself and/or your academic / wellbeing skills through this module?
– What change(s)/strategies will you make in this course as a result of completing this module?
– Did this module highlight any other actions/response you would like to make in future?

 The Learning Journey Journal could also include a response to just one of the activities in the module, 
including a short reflective answer based on what the student learned about themselves in that activity, and 
which behaviours they plan to change.

3. Compulsory completion before course commences: Teaching staff could make one or more of the modules 
compulsory by setting up their course/subject ‘Moodle’ (or equivalent) page to only be accessible to 
students once they have completed one (or more) of the modules. Teaching staff could identify the modules 
to reflect the prerequisite knowledge/understanding that students need before starting their course/subject. 

4. Regional staff to implement: Depending on the staffing structure of the university, it may be possible to 
allocate a small pool of funding in the budget for casual/sessional tutors or locally based skilled professionals 
to run the modules in face-to-face mode locally. The module content is set-up to be easy to adapt and 
implement as workshops by anyone with an interest in student academic success and wellbeing. 

 Each topic has a one-hour and two-hour face-to-face workshop, which includes a 10-minute lecture 
recording and a series of interactive activities for the tutor to run with the class. The tutor is provided with 
tutorial notes, providing detailed explanation of how to run the activities, and there are student workbooks 
available for each module, where students can write notes for each activity to further enhance learning and 
retention. There are two ways in which these one-hour and two-hour workshops could be integrated into the 
academic calendar:
–  Workshops could be run outside of the usual courses being delivered, with students able to ‘opt-in’ to 

attend sessions they are interested in. 
–  Workshops could be integrated into existing courses in the place of timetabled tutorials and workshops. 

The content could easily be integrated into any type of course as building academic skills and improving 
wellbeing is beneficial to all university study.
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5. Virtual classroom delivery: Using video conferencing facilities, student support teams can deliver the 
modules via virtual classrooms. Assuming that most regional campuses have a computer laboratory/room, 
students in regional campuses can sit at computers with headphones on, while a module is delivered by staff 
located remotely (if applicable). Use of such technology enables regional students to have the same access 
to workshops across different campuses and has been proven to be a successful strategy by UniSA.

3.2  The Literacy Diagnostic Tool 
Description
The Literacy Diagnostic Tool consists of a combination of 44 multiple choice and short answer items which assess 
student grammar, vocabulary, reading comprehension and critical literacy skills and a final paragraph writing response 
item. 

The Literacy Diagnostic Tool is available in Appendix 1. 

The Literacy Diagnostic Tool was originally developed to assess the literacy skills of students enrolling into the open 
access enabling program at UniSA College. The risk for students specifically with lower literacy skills is that of being 
inadequately prepared to complete the range of courses that comprise a higher education enabling program. In 
an effort to overcome issues such as attrition rates as well as improve academic success and student wellbeing, 
UniSA College developed a Literacy Diagnostic Tool. This reflects a national trend of using literacy diagnostic testing 
in enabling programs. In an attempt to address the changing needs of diverse student populations, Australian 
universities are increasingly utilising diagnostic testing for the purposes of identifying ‘at risk’ students (James, 
Conradie, Saint, & Browne, 2015). An investigation into the use of diagnostic testing across 35 enabling programs 
found that 49 percent of enabling programs employ some form of literacy diagnostic testing for the purpose of either 
providing advice to students or gatekeeping (Baker & Irwin, 2015). A further 17 percent utilised alternate methods 
such as students’ personal statements or reflective writing pieces to assess literacy capacity at the entry stage (Baker 
& Irwin, 2015). 

It must be noted that there is some resistance to the use of diagnostic testing as it can be seen as undermining the 
commitment of enabling programs to provide a pathway into university for non-traditional students (Baker & Irwin, 
2015). However, there is evidence to show that there is a high correlation between literacy diagnostic testing within 
enabling programs, and retention and academic success rates (Hodges et al., 2013; James et al., 2015), providing 
support for the ongoing use of literacy diagnostic testing. This approach not only contributes towards student 
academic success but also meets the shifting emphasis of the Australian Qualifications Framework (AQF), which 
places English language proficiency as a key graduate competency (Harris, 2016). 

Key outcomes
The Literacy Diagnostic Tool provides feedback on commencing students’ literacy skills and identifies cohorts that may 
need supplementary support. It forms part of the Needs Analysis Tool as it provides reliable data on student literacy 
skills. 

It can also be used to provide tailored enrolment advice to commencing students. For example, at UniSA College, 
the scores are set at four cut-off points which provide indicators as to the most appropriate literacy course (of which 
three available options exist) for the individual student skills level. In instances where literacy skills were deemed to 
be lower than required in order to pass the entry level literacy course, students are advised to complete an English 
language course before commencing their studies with UniSA College. 
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Recommendations for suitable use and timing
The Literacy Diagnostic Tool should be administered at enrolment. It can be administered in hard copy or online. The 
Literacy Diagnostic Tool needs to be adjusted to reflect the needs and available supports at each institution. 

3.3 The Learning Thermometer
Description
The Learning Thermometer (https://www.learningthermometer.com.au) is an anonymous, structured self-reflection 
tool that students complete four times over the course of the study period. It asks students to reflect on their 
progress towards learning outcomes, the usefulness of the learning resources and environment, their motivation and 
wellbeing. 

Key outcomes
The Learning Thermometer provides just-in-time and minimally sufficient support to students by integrating 
institutional silos, teaching, learning, support and wellbeing to provide seamless structural support to help students 
maximise their educational outcomes (Stallman & King, 2016).

At the completion of each survey, students who report difficulties are provided with just-in-time tailored feedback 
comprising strategies, resources, and professional supports to assist them. Students having difficulties are prompted 
to explore a range of computer-generated self-care and help-seeking strategies and are emailed a copy of their 
choices in a Learning Plan. As a compulsory online tool within the curriculum, it ensures every student is aware of 
strategies, resources and people who can support their learning and wellbeing, if and when needed.

At the completion of each survey, academics are provided with the group data, enabling them to make modifications 
during the subject to support the learning of their students. At the end of the semester, they receive analytics on 
the alignment of assessment pieces to overall grade, students’ self-reported achievement of learning outcomes, and 
course satisfaction to inform refinements of the teaching over time.

Recommendations for suitable use and timing 
The Learning Thermometer can be accessed online at https://www.learningthermometer.com.au. It needs to be 
customised prior to the beginning of the study period. The survey is administered four times over the study period. 

We recommend that The Learning Thermometer be included in at least one core course each semester throughout 
the program to ensure every student is linked with strategies, resources and support people, if, and when needed. 
It is recommended it commence in first semester of first year to also get students into the habit of self-reflection, 
problem-solving, and normalise help-seeking. As behaviour change and help-seeking are difficult and affected by 
many factors, the repetition of structured self-reflection, problem-solving, and help-seeking opportunities provide a 
repeated nudge to students to address academic and wellbeing problems they may experience. The results from this 
study further support the recommendation that The Learning Thermometer be a compulsory piece of formative or 
summative assessment to ensure all students have information and access to supports if and when needed (Stallman 
& King, 2016). 
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3.4 The Needs Analysis Tool
The Needs Analysis Tool was developed to analyse the needs of regional students, together with an extended 
literature review. 

The Needs Analysis Tool includes the following resources:
• Historical Student Data Collection Sheet 

• The Literacy Diagnostic Tool

• The Learning Thermometer

• The Staff Survey/Interview Questions

• Survey Instruments for Student Self-Reflection

• Post-Implementation Evaluation Tools 

The outcomes of the needs analysis conducted in this project are available in the project report:
King, S, Stallman, H, Weiler, T, Kehrwald, J & Ulpen, T 2018, Promoting Academic Success and Wellbeing: Enhancing 
Regional Students’ Engagement, Success and Wellbeing Through the Use of Early Intervention Strategies, UniSA 
College, Adelaide. 

The following provides descriptions, key outcomes and recommendations for the suitable use and timing of the 
resources within the Needs Analysis Tool. 

3.4.1 Historical Student Data Collection Sheet

Description 

The Historical Student Data Collection Sheet gathers information about the following student characteristics: 
enrolment mode; equity group membership; gender; age; first-in-family / parental educational history; previous 
educational history; and work and caring responsibilities.

The Historical Student Data Collection Sheet can be found in Appendix 2. 

Key outcomes

The Historical Student Data Collection Sheet is used to collect historical data of previous student cohorts to help 
develop a clear understanding of the key characteristics of the regional student cohort. The data also provides a 
baseline position so that the institution can gauge to what extent the interventions impact on student success and 
wellbeing.

Suitable timing 

It is recommended that the data is collected each year to provide a longitudinal database. 

3.4.2 Literacy Diagnostic Tool
See Section 3.2 

3.4.3 The Learning Thermometer
See Section 3.3
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3.4.4 The Staff Survey/Interview Questions

Description

The survey can be used by universities to conduct a needs analysis of their regional first-year students. 

Potential respondents include: 
• Teaching staff, including course coordinators, lecturers and tutors

• Support staff, including learning advisors, counsellors, disability advisors 

• Academic developers 

The Staff Survey / Interview Questions can be found in Appendix 3. 

Key outcomes

It is recommended that the survey is completed once per year as part of an ongoing evaluation process of the needs 
of and service provision to regional first-year students. This can serve as part of the university’s internal quality 
assurance processes and for the evaluation of course materials, curriculum design and teaching practices. The data 
can be used to improve existing services and processes, and to develop new strategies to improve the first-year 
experience of regional students. 

Suitable timing 

We suggest that the staff survey is completed during the pre-enrolment period. 

The survey can be administered through university online survey tools, SurveyNuts, SurveyPlanet or Survey Monkey 
or through advanced survey tools such as Qualtrics. If needed, the survey questions can be modified for use in focus 
groups and interviews. 

3.4.5 Survey Instruments for Student Self-Reflection 

Description

The Learning Thermometer and the Care, Collaborate, Connect (Student Success) module can be used for student 
self-reflection. Constructs measured are wellbeing, distress and coping. This data remains confidential for the student 
and is not available to academic staff. 

The use of the Learning Thermometer is explained in section 3.3; the use of the Care, Collaborate, Connect module is 
explained in section 3.1. 

Key outcomes

These measures were carefully selected to be used by students for their own self-reflection. The use of the self-
reflection instruments promotes autonomy and self-determination.

Recommendations for suitable use and timing 

We recommend the use of psychological measures in the self-directed resources, the Care, Collaborate, Connect 
(Student Success) module and The Learning Thermometer. The Learning Thermometer is administered at four time 
points across the study period. The Care, Collaborate, Connect (Student Success) module can be made available to 
students during orientation. 
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3.4.6 Post-Intervention Evaluation Tools (Staff and Students)

Description and key outcomes

The post-intervention evaluation tools provide two surveys that can be administered to staff and students. These 
tools can be used to evaluate the use of the academic and wellbeing modules by teaching teams, i.e. there is one 
survey for students and one for staff.

Recommended evaluation tools are enclosed in Appendices 4 and 5. 

Recommendations for suitable use and timing 

The surveys can be implemented online, in hard copy or as interviews or focus group sessions. It is recommended 
that the Evaluation Tools are implemented towards the end of the study period. 

3.5 Learning Analytics 
Description
Learning analytics is the generation and use of data to support improved learning and teaching. It is an evidence-
based approach to evaluate, and possibly change, learning and teaching practices and the environments in which 
they occur. Fundamentally, learning analytics is about providing timely insight into what is occurring as students 
engage (or don’t) with the materials in their courses so that students, teaching staff and administrators can take 
informed action.

Key outcomes
1.  Assist in identifying at-risk learners by analysing students’ patterns of engagement with online learning 

platforms. 

2.  Assist teaching staff in understanding the uptake and utilisation of tools and resources made available online 
as part of their course material. 

3.  Increase the effectiveness of teaching and learning leadership teams, along with academic developers, in 
constructing improved models for course delivery. 

4.  Provide students with insight into their own learning habits. 

Suitable timing
Establish regular learning analytics data collection processes across the study period. 



Appendix 1 
Literacy Diagnostic Tool

Question Question  
type

Selection of answers or response Correct answer(s) Marks

1. Please indicate what your native language is. Multiple choice A: English is my native language N/A N/A

B: English is NOT my native language

2. Write a paragraph response to one of the questions below. 
NB: A paragraph is at least 6 sentences.

1. Write a short description of a very successful learning experience 
and explain why you think the experience was so successful and 
memorable. (It may have been something practical such as learning 
to ride a bike or something you learned in school).

2. What do you think are some important characteristics of a 
successful university student? How do these characteristics 
generate positive learning outcomes?

3. Think of a leader and/or role model who has had a positive 
impact on you. What do you admire about them? What have you 
learnt from them?

Writing  
response

N/A

Assessed by literacy coordinators to 
determine which of the 3 language 
courses the student is suited to 
enrol in.

Assessed 
by literacy 
coordinators

3. It is not wise ________ if you wish to apply for the police force. Multiple choice A: to committing a crime B: to commit a crime 1

B: to commit a crime

C: to make a crime

D: to do a crime

4. Mary does not ________ study in the library. Multiple choice A: a lot of B: often 1

B: often

C: regular

D: usual
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Question Question  
type

Selection of answers or response Correct answer(s) Marks

5. The lemon tree is the ________ of all. Multiple choice A: tallest A: tallest 1

B: most tallest

C: most highest

D: higher than

6.  OnStage members are entitled to 50% ________ all performances 
________ theatres ________ Adelaide.

Cloze:  
Multiple choice

A: off B: of C: for A: off 3

A: at B: to C: by A: at

A: at B: on C: in C: in

7. Choose the word most like the word in bold and underlined

Shelley convinced Harry to buy the house.

Which word is most like convinced?

Multiple choice A: persuaded A: persuaded 1

B: encouraged

C: forced

D: requested

8. Choose the word most like the word in bold and underlined

Michael commended Sally for all her hard work.

Which word is most like commended?

Multiple choice A: criticised B: praised 1

B: praised

C: recognised

D: acknowledged

9. Complete the following sentence. Rewrite the missing words only 
into the passive voice. NB. Be careful of spelling and punctuation.

The fire completely destroyed over fifty paintings at the City Art 
Gallery.

Over fifty paintings ________________________________  
at the City Art Gallery.

Short answer (open question; student to fill in) were destroyed 1

were completely destroyed

were destroyed by the fire

were completely destroyed by the 
fire

10. Complete the following sentence. Rewrite the missing words only 
into the passive voice. NB. Be careful of spelling and punctuation.

The British Empire colonised Australia in the late 1800s.

Australia ___________________________ in the late 1800s.

Short answer (open question; student to fill in) was colonised 1

was colonised by the British Empire
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11. Read the text below. Identify what the pronouns (in bold ) refer to.

International trade depends on an ability to negotiate deals, and 
clearly (1) this is much easier if a company’s negotiators speak the 
language of the people (2) they are doing business with. After all, 
this motivation is one of the reasons for the enormous size of the 
English language teaching industry around the world. It is true that 
English is a very common international language, but a company can 
gain an advantage over its competitors by speaking its customers’ 
own languages. (3) This would not only impress the customers and 
provide an extra tool for developing rapport, but would also enable 
companies to take opportunities that would otherwise be closed to 
(4) them, for example dealing with organisations which have little 
or no English language skill. However, this is something that seems 
to have passed businesses in English- speaking countries by, to their 
disadvantage. Research by the Centre for Information on Language 
Teaching found that ‘a third of British exporters miss opportunities 
because of poor language skills’ (Crystal 1997). Therefore, even in 
English- speaking countries, there would be considerable benefit 
from greater knowledge about other languages.

Source: Cox, K & Hill, D 2011, EAP Now! English for academic 
purposes: student’s book, 2nd edn, Pearson Longman, NSW, p. 217

Cloze:  
Multiple choice

A: The ability to negotiate deals 1. A: The ability to negotiate deals 4

B: Company negotiators 2. B: Company negotiators

C: Speaking its customers own 
languages

3. C: Speaking its customers own 
languages

D: Companies 4. D: Companies

E: The English language

12. Choose 'Right' or 'Wrong' for each sentence. One, some or all 
sentences may be right or wrong.

Assignments don’t make me quite as nervous as exams do.

Multiple choice A: Right A: Right 1

B: Wrong

13.  Choose 'Right' or 'Wrong' for each sentence. One, some or all 
sentences may be right or wrong.

Assignments do make me quite as nervous as exams don’t.

Multiple choice A: Right B: Wrong 1

B: Wrong

14. Choose 'Right' or 'Wrong' for each sentence. One, some or all 
sentences may be right or wrong.

Assignments don’t make me nervous as quite as exams do.

Multiple choice A: Right B: Wrong 1

B: Wrong
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15. Choose 'Right' or 'Wrong' for each sentence. One, some or all 
sentences may be right or wrong.

Adelaide experienced its longest heat wave with temperatures 
soaring over 40 degrees Celsius for 12 days. Consequently many 
elderly citizens died of heat exhaustion.

Multiple choice A: Right A: Right 1

B: Wrong

16. Choose 'Right' or 'Wrong' for each sentence. One, some or all 
sentences may be right or wrong.

Due to many elderly citizens dying of heat exhaustion, Adelaide 
experienced its longest heat wave last year with temperatures 
soaring over 40 degrees Celsius.

Multiple choice A: Right B: Wrong 1

B: Wrong

17. Choose 'Right' or 'Wrong' for each sentence. One, some or all 
sentences may be right or wrong.

Adelaide experienced its longest heat wave with temperatures 
soaring over 40 degrees Celsius for 12 days. Tragically, many 
elderly citizens died of heat exhaustion as a result.

Multiple choice A: Right A: Right 1

B: Wrong
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18. Fill in the blank spaces with the correct clauses to complete the 
story.

Mike sat on the train thinking about all the exciting possibilities this 
year would bring. He was on his way into the city for his first day 
of university to start his degree in accounting. He looked out the 
window of the train 1_____________________________. He felt 
confident that he made the right decision to remain in Adelaide. 
2___________________________________because his mum had 
secured a promising position with the international commerce 
department of the bank she worked for. Mike’s parents gave him the 
option to move to Perth with them, 3______________________. 
Mike was really conflicted with the decision at first 4_________
__________________________. 5____________, he knew that 
he would have to get a job to pay for bills and rent. 6_________, 
there were other factors he had to consider such as his reluctance 
to leave his friends in Adelaide and being accepted into his degree 
program at UniSA. 7_____________ he knew there were going to 
be some challenges ahead, in his heart he knew that staying in 
Adelaide was what he was meant to do. 

Cloze:  
Multiple choice

A: However 1. F: while he listened to music on 
his iPod

7

B: His family had recently moved to 
Perth 

2. B: His family had recently moved 
to Perth

C: as he had never lived on his own 
before 

3. G: or to stay in Adelaide

D: Even though 4. C: as he had never lived on his 
own before

E: Furthermore 5. E: Furthermore

F: while he listened to 6. A: However

G: or to stay in Adelaide 7. D: Even though

19. Read the sentence below with punctuation and/or spelling 
mistakes/omissions. The sentence has been edited four times. 
Choose the sentence that has been edited the best.

Penguin’s are amusing and interesting bird’s, there natural habitat 
is the antarctic.

Multiple choice A: Penguin’s are amusing and 
interesting birds, their natural habitat 
is the Antarctic.

B: Penguins are amusing and 
interesting birds. Their natural 
habitat is the Antarctic.

1

B: Penguins are amusing and 
interesting birds. Their natural habitat 
is the Antarctic.

C: Penguins are amusing and 
interesting bird’s. There natural 
habitat is the Antarctic.

D: Penguins are amusing and 
interesting birds. They’re natural 
habitat is the Antarctic.
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20. Read the sentence below with punctuation and/or spelling 
mistakes/omissions. The sentence has been edited four times. 
Choose the sentence that has been edited the best.

You should of submitted you’re assignment bye the due date, 
please remember this next time so that you arent penalised again.

Multiple choice A: You should of submitted you’re 
assignment by the due date. Please 
remember this next time so that you 
arent penalised again.

D: You should have submitted your 
assignment by the due date. Please 
remember this next time so that 
you aren’t penalised again.

2

B: You should of submitted your 
assignment by the due date, please 
remember this next time so that you 
aren’t penalised again.

C: You should have submitted you’re 
assignment by the due date. Please 
remember this next time so that you 
aren’t penalised again.

D: You should have submitted your 
assignment by the due date. Please 
remember this next time so that you 
aren’t penalised again.

21. Read the sentence below with punctuation and/or spelling 
mistakes/omissions. The sentence has been edited four times. 
Choose the sentence that has been edited the best.

we asked Professor boyle to look at the problem coz hes an expert 
in the field.

Multiple choice A: we asked Professor Boyle to look 
at the problem coz hes’ a expert in 
the field

C: We asked Professor Boyle to look 
at the problem because he’s an 
expert in the field.

2

B: We asked professor boyle to look 
at the problem cause he’s a expert in 
the field.

C: We asked Professor Boyle to look 
at the problem because he’s an 
expert in the field.

D: We asked professor Boyle to look 
at the problem because he’s an 
expert in the field.
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22. Read the sentence below with punctuation and/or spelling 
mistakes/omissions. The sentence has been edited four times. 
Choose the sentence that has been edited the best.

The childrens where more excited about the knew TV then the 
puppy dog.

Multiple choice A: The children were more excited 
about the new TV than the puppy dog.

A: The children were more excited 
about the new TV than the puppy 
dog.

2

B: The children’s where more excited 
about the new TV than the puppy dog.

C: The children were more excited 
about the new TV then the puppy dog.

D: The children were more excited 
about the knew TV then the puppy dog.

23. Reading 1: Summarising (see Appendix A)

Read the following 3 paragraphs and choose the main idea that 
summarises each the best.

Multiple choice A: In 1984, NASA had carried out 
many successful flights of the space 
shuttle.

1. C: American, Christa MacAuliffe, 
was selected from a pool of 
hundreds of applicants to be the 
first teacher to fly to space in a 
shuttle.

2. E: Christa underwent months of 
preparation and training for her 
flight into space. 

3. B: Tragically, all of the crew 
members, including Christa 
MacAuliffe, died as the Challenger 
exploded in the air minutes after it 
launched.

3

B: Tragically, all of the crew members, 
including Christa MacAuliffe, died as 
the Challenger exploded in the air 
minutes after it launched.

C: American, Christa MacAuliffe, was 
selected from a pool of hundreds of 
applicants to be the first teacher to 
fly to space in a shuttle.

D: On that terrible day in January 
1986, NASA officials discussed 
whether the Challenger should 
launch that day because the weather 
was quite cold.

E: Christa underwent months of 
preparation and training for her flight 
into space. 

F: Christa had to be in top physical 
condition for the flight and planned 
special lessons.
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24. Reading 2: Critical Reading

Local council elections are coming up soon and information on 
candidates is starting to appear in the local newspapers and in 
pamphlets in letterboxes. 

Read the two passages. Passage A is a newspaper article regarding 
a new shopping centre development and mentions local councillor 
Fred Jones. Passage B is a portion of promotional material from 
Fred Jones’ office. (See Appendix B)

 After reading passage A and passage B, answer the following 
questions.

What is councillor Fred Jones’ opinion of the natural environment?

Multiple choice A: It is important to conserve trees 
and the natural coastal environment 
at all costs.

B: The trees and the coastal 
environment come second to urban 
development.

1

B: The trees and the coastal 
environment come second to urban 
development.

C: There must be a balance between 
community and environmental 
needs.

D: Conservation of the local council 
budget is most important.

25. What does local resident Peter Dally’s tone of voice indicate about 
his feelings regarding the shopping centre proposal?

“It makes no sense to destroy a natural coastal environment 
that is enjoyed by so many and draws visitors from other areas 
in Adelaide and interstate for the sake of building yet another 
shopping centre. The proposal is illogical and shows complete 
disrespect for the local resident’s wishes”

Multiple choice A: He is offended and opposes the 
proposal.

A: He is offended and opposes the 
proposal.

1

B: He is excited and optimistic about 
the proposal.

C: He is not concerned or worried by 
the proposal.

D: He feels it is a logical business 
decision which will draw visitors from 
interstate.

26. Given Fred Jones’ support for the shopping centre development 
(Passage A), what does the last line of his promotional campaign 
(Passage B) say about his character and motivations?

“If re-elected, I will continue my involvement and engagement 
with the community, further my commitment to represent and 
fight for the rights of local residents and protect the value of 
council assets.”

Multiple choice A: He is a man of integrity and 
honesty.

B: He will make false promises in 
order to get re-elected.

1

B: He will make false promises in 
order to get re-elected.

C: Working with the community is his 
main priority.

D: He is committed to fighting for 
the rights and wishes of the local 
residents.
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27. Reading 3: Comprehension (See Appendix C)

Tweets to track dengue

Read the article and answer the multiple choice questions below.
Match the following word from the text with its synonym (words 
with similar meanings). 

Correlation

Multiple choice A: connection A: connection 1

B: replica

C: disassociation

28. Reading 3: Comprehension (See Appendix C)

Tweets to track dengue

Read the article and answer the multiple choice questions below.
Match the following word from the text with its synonym (words 
with similar meanings). 

Surveillance

Multiple choice A: Monitoring A: Monitoring 1

B: Mentoring

C: Guidance

29. Reading 3: Comprehension (See Appendix C)

Tweets to track dengue

Read the article and answer the multiple choice questions below.
Match the following word from the text with its synonym (words 
with similar meanings). 

Attempt

Multiple choice A: Try A: Try 1

B: Failure

C: Activity

30. Reading 3: Comprehension (See Appendix C)

Tweets to track dengue

Read the article and answer the multiple choice questions below.
Match the following word from the text with its synonym (words 
with similar meanings). 

Unveiled

Multiple choice A: Revealed A: Revealed 1

B: Covered

C: Indicated
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31.  During which month in Brazil does dengue season usually begin? Multiple choice A: September C: November 1

B: October

C: November

D: December

32. Read the following statement. Indicate if the information is: 
A: True B: False C: Information not given

This is the first time social media has been used to track where 
and when diseases occur.

Multiple choice A: True B: False 1

B: False

C: Information not given

33. Match the beginning of each sentence with the correct ending. 

1. Until recently, locating the origin and time of dengue outbreaks

2. Software which filters tweets for words such as ‘dengue’

3. The use of social media to track the spread of diseases and 
pandemics

4. Online search engines such as Google have also provided data 

Match:  
Multiple choice

A: is used to help health authorities 
identify the time and place of the 
disease outbreaks.

1. C: has taken Brazilian health 
authorities much time.

4

B: of people’s searches for 
information regarding dengue fever.

2. A: is used to help health 
authorities identify the time and 
place of the disease outbreaks.

C: has taken Brazilian health 
authorities much time.

3. D: enables health authorities to 
respond much faster.

D: enables health authorities to 
respond much faster.

4. B: of people’s searches for 
information regarding dengue fever.

34. What is said about the use of Google and Twitter to track dengue 
fever?

Multiple choice A: Google is more effective at tracking 
down dengue fever sufferers.

C: Both methods have their 
benefits, but Twitter provides 
more of a context as people are 
able to write about their personal 
experience of the disease.

1

B: Doctors at the Children’s Hospital in 
Boston are investigating how Google 
was used to track the spread of swine 
flu throughout areas in the US.

C: Both methods have their benefits, 
but Twitter provides more of a 
context as people are able to write 
about their personal experience of 
the disease.

D: Twitter is becoming a more 
common method to search for 
information.
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Appendix A  
Reading 1: Summarising
Read the following 3 paragraphs and choose the main idea that summarises each the best.

The Challenger Disaster

1. By 1984, NASA, the United States space program, had carried out many successful 
flights of the space shuttle. In fact, Americans were beginning to take the whole NASA 
program for granted. Then the president announced that the next shuttle would carry 
a school teacher into space. Hundreds of teachers from all parts of the country applied 
for the job. They all wanted to be “the first teacher in space.” During the next year, 
these adventurous educators were tested and examined and trained. At last, the choice 
was announced. A teacher from New Hampshire, Christa MacAuliffe, would be the first 
teacher-astronaut.

2. Many months of preparation and training followed the announcement. First, Christa 
went through intensive physical training. She had to be in top condition for the flight. 
Then she learned how to operate some of the delicate instruments on the Challenger 
space shuttle. Christa planned special lessons which she would teach from space. 
Finally, she trained with the other astronauts, so they could work as a team in space.

3. Almost everyone knows what happened on that terrible day in January 1986. Early in 
the morning, the Challenger crew had a good breakfast and discussed their plans. They 
made sure they understood all of the work they would be doing during the flight. Later, 
they boarded a special van that carried them to the shuttle. The weather was rather 
cold, and some NASA officials wondered if they should put off the flight. After some 
discussion, they decided to go ahead. The Challenger took off over the Atlantic Ocean in 
Florida. Minutes later, it exploded in the air. All of the crew members, including Christa 
MacAuliffe, died in the explosion.

Source: Mikulecky, B & Jeffries, L (2004) More Reading Power, Longman, New York, p.147
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Appendix B  
Reading 2: Critical reading
Local council elections are coming up soon and information on candidates is starting to appear in the local 
newspapers and in pamphlets in letterboxes. 

Read the two passages. Passage A is a newspaper article regarding a new shopping centre development and mentions 
local councillor Fred Jones. Passage B is a portion of promotional material from Fred Jones’ office.

Passage A

Shopping centre proposal causes public divide

Opinions are divided regarding the proposal to build a new shopping centre in local 
suburb Greenstown. The $5.5 million development will be established along the 
suburb’s coastline which will require the removal of 50 trees and parklands spanning 
over 3km squared. The area is often frequented by members of the Greenstown 
community as a spot for weekend picnics, sporting events and other leisure activities. 
Reasons such as these have residents of Greenstown fiercely defending the preservation 
of the local area and protesting against the shopping centre proposal. “It makes no 
sense to destroy a natural coastal environment that is enjoyed by so many and draws 
visitors from other areas in Adelaide and interstate for the sake of building yet another 
shopping centre. The proposal is illogical and shows complete disrespect for the local 
resident’s wishes” said local resident Peter Dally. Similar comments to this were voiced 
at last night’s local council meeting held at the Greenstown Community Hall to provide 
the public with information and details regarding the shopping centre’s proposal.

 While there are many who staunchly oppose the new development, there are also 
those who can see the value it will bring to the area. Local businessman and councillor, 
Fred Jones, told The News Weekly that “it is unfortunate that trees and local parkland 
areas will need to be removed as they are substantial council assets, however the 
investment opportunities the centre’s development will create will make their removal a 
prudent decision to benefit the council and local community in the long term”.
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Passage B 

A professional approach

Hi! My name is Fred Jones and I’m the councillor for the seat of Colton which runs along 
the coastline from Greenstown to Newport. I would like your support in re-electing me 
to council so that I can continue to achieve great outcomes for our community.

Over the past two years I have:
• fought for the council rate increases to be kept low
• been actively involved with the reconstruction of Colton road making it safer for   
 pedestrians and motorists
• supported small business to get off the ground, grow and create jobs
• created a public transport system that is modern, safe and reliable
• helped to establish new clubrooms for the Greenstown South soccer club

If re-elected, I will continue my involvement and engagement with the community, 
further my commitment to represent and fight for the rights of local residents and 
protect the value of council assets.

Kind regards  
Fred
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Appendix C
Read the following article and answer the multiple choice questions below.

Twitter to track dengue fever outbreaks in Brazil

Tracing disease outbreaks down to individual cities via social 
networking could help track dengue’s spread

“MY MOTHER is suspected of having dengue,” tweets a woman in Rio de Janeiro, Brazil. 
“I think I have dengue. Hopefully I’m wrong!” tweets a man in São Paulo, 350 kilometres 
away.

These short messages posted on Twitter might not seem much, but when the dengue 
season begins again in Brazil this November, tweets like this could help the country 
better control outbreaks of a virus that kills hundreds of people each year.

That’s thanks to software created by a collaboration between two Brazilian National 
Institutes of Science and Technology, led by Wagner Meira, a computer scientist at the 
Federal University of Minas Gerais. The team has used it to identify a high correlation 
between the time and place where people tweet they have dengue and the official 
statistics for where the disease appears each season.

Social media has been used in real-time surveillance of diseases before; Twitter was 
used to follow the 2009 swine flu pandemic, for example. But this is the first time it has 
been used to track dengue fever, and the first time data on the scale of individual cities 
has been collected in this way. It is also the first attempt to pick up on people tweeting 
about their personal experience of a disease.

Dengue outbreaks occur every year in Brazil, but exactly where varies every season. It 
can take weeks for medical notifications to be centrally analysed, creating a headache 
for health authorities planning where to concentrate resources. Using Twitter messages 
could mean a much faster response, says Meira. “It isn’t predicting the future but the 
present,” he says. “This means we aren’t weeks behind like we used to be.”

“Using Twitter to track the incidence of dengue fever means the health response is no 
longer weeks behind.”

The approach – helped by increased access to the internet in Brazil – uses software to 
filter tweets for those that contain the word “dengue” and information on the user’s 
location. Tweets that express personal experience of the disease are identified using 
criteria such as sentence structure and wording. Those mentioning public campaigns, or 
telling jokes are all filtered out.

Testing the software on 2447 tweets containing the word “dengue” and a location sent 
between January and May 2009 shows “personal experience tweets” tightly correlated 
with the outbreaks identified by the Brazilian Ministry of Health. The work was 
presented at the Web Science Conference in Koblenz, Germany, last month.
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The team now plan to analyse 181,845 tweets sent between December 2010 and 
April 2011, but are waiting for the ministry’s 2011 data before they do so. However, 
Meira says that the tweets mirror the trend seen in cities where changes in the dengue 
outbreak are known to have occurred.

Philip Polgreen, an infectious disease expert at the University of Iowa in Iowa City, and 
his colleague Alberto Segre, a computer scientist, recently published a similar study on 
the use of Twitter to track swine flu in different regions of the US. They say Meira’s work 
is significant. “They have included sentiment analysis and they have a fine degree of 
geography,” says Segre.

Miera says terms such as “bone pain” and “eye pain”, which are typical symptoms of 
dengue fever, are now being included in his team’s software. He adds that the tool will 
also get better as more Brazilians come online: “Every year we get more data.”

Last month, Google unveiled a Google Dengue Trends tool that records spikes in web 
searches for dengue fever, which taps into the fact that people who have dengue fever 
are likely to look for information about it.

Epidemiologist John Brownstein, at the Children’s Hospital Boston, who worked with 
Google on the project, published a paper setting out the underlying science last month 
(PLoS Neglected Tropical Diseases, DOI: 10.1371/journal.pntd.0001206). He says the 
Google and Twitter methods are complementary; while Google searches are more 
common, Twitter provides more context.

Source: Corbyn, Zoe 2011, 'Twitter to track dengue', New Scientist, July no. 2821, p. 8
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Appendix 2   
Historical Student Data Collection Sheet

Data required for each regional campus

GPA Grade Point Average

Enrolment Mode Number and percent of internal students enrolled 

Number and percent of external students enrolled 

Study Load Number and percent of full-time students

Number and percent of part-time students

Equity Group memberships Number and percent of students with an access plan (disability)

Number and percent of students that identify as Indigenous

Number and percent of students that are from a non-English speaking 
background

Number and percent of students that are from a low socio-economic 
background

Number and percent of students that are from a medium socio-economic 
background

Number and percent of students that are from a high socio-economic 
background

Gender Number and percent of students that are female, male or other.

Age Number and percent of students that are 21 years or younger

First In Family/parental educational history Number and percent of first in family 

OR:

Number and percent of students that have a primary parent (parent 1) with a 
Bachelor Degree or higher

Number and percent of students that have another parent (parent 2) with a 
Bachelor Degree or higher

Number and percent of students that have a primary parent with some other 
post school qualification 

Number and percent of students that have a primary parent that has 
completed year 12 schooling or equivalent

Previous educational history Number and percent of students that have completed a final year of secondary 
education and number and percent of students that have completed a 
Bachelor or post-graduate level course

Number and percent of students that were admitted to university based on 
their previous education

Number and percent of students that have completed a final year of secondary 
education

Number and percent of students that have completed a Bachelor or post-
graduate level course

Number and percent of students that were admitted to university based on 
‘other basis’

Caring responsibilities Number and percent of students engaged in caring responsibilities; amount of 
hours per week. 

Work responsibilities Number and percent of students engaged in paid work; amount of hours per 
week.
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Appendix 3   
Staff Survey/Interview Questions 

This questionnaire invites you to provide feedback based on your experience and observations of regional students 
you have taught, directly supported or provided services to in a professional capacity. If you are unable to answer 
questions from experience, please leave the answer blank and proceed to the next question.

1. About you

1.1  Are you currently employed as... (You may select one or more boxes)

Teaching staff, including course coordinators, lecturers and tutors.

Support staff, including learning advisors, counsellors, disability advisors. 

Academic developer

Other (please specify): 

2. Analysis of regional student needs

2.1  In your experience, what types of support programs or services are requested by regional students, and how frequently, 
overall? Please rate from 5 options: Most of the time, Sometimes, Rarely, Never, Not applicable (Likert Scale).

1 
Most of the time

2 
Sometimes

3 
Rarely

4 
Never

5 
Not applicable

Career services

Disability services

Study support

Counselling, health 
and wellbeing

International student 
support

Indigenous services 

Student life

Other, please specify:

Please explain/comment on your answer(s) above:
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2.2  What is the range of academic supports or services that regional students have sought assistance for from you?

2.3  What is the range of wellbeing needs that regional students have sought assistance for from you?

3. Student support seeking behaviour 

3.1  In your experience, who typically identifies regional students in need of academic support services?  
(Select all that are applicable)

Teaching staff (1)

Professional staff (2)

Peers (3)

Family and/or friends (4)

Self-identified (5)

Other, please specify: (6) 

3.2  In your opinion, how likely are regional students to seek academic support when they need it?

Always (1)

Most of the time (2)

About half the time (3)

Sometimes (4)

Never (5)

3.3  In your experience, who typically identifies regional students who may have wellbeing related issues?  
(Select all that are applicable)

Teaching staff (1)

Professional staff (2)

Peers (3)

Family and/or friends (4)

Self-identified (5)

Other, please specify: (6)
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3.4  In your opinion, how likely are regional students to seek assistance for wellbeing related issues?

Always (1)

Most of the time (2)

About half the time (3)

Sometimes (4)

Never (5)

3.5  In your experience, how important are the factors listed below in encouraging regional students to seek assistance for 
academic or wellbeing related issues? Please rate from 5 options: Absolutely essential, Very important, Relevant, Not very 
important, Not important at all (Likert Scale).

1  
Absolutely 
essential

2  
Very 
important

3 
Relevant

4 
Not very 
important

5 
Not at all 
important

Support services are highly visible

Students have been well-informed about 
what services are available 

Support services are easily accessible

Students have support in taking the first step 
to getting assistance

Staff give timely advice or feedback

Other, please specify: 

Please explain/comment on your answer(s) above:

3.6  In your experience, how important are the factors listed below in inhibiting regional students from seeking assistance for 
academic or wellbeing related issues? Please rate from 5 options: Absolutely essential, Very important, Relevant, Not very 
important, Not important at all (Likert Scale).

1 
Absolutely 
essential

2 
Very 
important

3 
Relevant

4 
Not very 
important

6 
Not at all 
important

Students are not aware of what is available

Teachers don’t promote the existing 
resources/support enough

Students would prefer help in a different form 
to what’s available

Assistance is not easily accessible

Taking the first step is a barrier

The issues are considered by the student as 
being too personal

Other, please specify: 

Please explain/comment on your answer(s) above:
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3.7  What do you think can be done to encourage regional students to take more initiative in seeking help when they need it?

4. Evaluation of existing supports for regional students

4.1  Within the remit of your position, do you feel able to provide assistance to regional students in need of academic support, 
either directly or by making referral(s) to relevant services? If not, why?

4.2  In what ways do you, or are you most likely to, assist regional students in need of academic support?

4.3  In your view, do existing university student academic support services meet the needs of regional students?

Extremely well (1)

Very well (2)

Moderately well (3)

Slightly well (4)

Not at all (5)

Please comment:

4.4  Within the remit of your position, do you feel able to provide assistance to regional students with needs related to their 
wellbeing, either directly or by making referral(s) to relevant services? If not, why?
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4.5  In what ways do you, or are you most likely to, provide assistance to regional students who have needs related to their 
wellbeing?

4.6  In your view, do existing university student wellbeing support services meet the needs of regional students:

Extremely well (1)

Very well (2)

Moderately well (3)

Slightly well (4)

Not at all (5)

Please comment:

4.7  Other than face-to-face, what delivery format(s) for support sessions work best for regional students? (Select all that are 
applicable)

Self-paced online modules (1)

Interactive virtual classroom workshops (2)

Recorded video modules (3)

Hardcopy, print modules (4)

Electronic modules available on USB or CD (5)

Other, please specify: (6)

4.8a  Out of the list below, tick the top 3 areas that regional students would most benefit from, if additional supports/resources 
were provided.

Academic communication skills (writing, conventions) (1)

Exam skills (2)

Digital literacy (navigating university online systems) (3)

Critical thinking and analysis (4)

Oral presentation skills (5)

Wellbeing (mental, social and emotional wellbeing) (6)

Motivation and procrastination (7)

Time management (8)

How to approach/plan studying (9)

Staying healthy (sleep, diet and exercise) (10)

Staying connected / making friends (11)

Other, please specify: (12)
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4.8b In regards to the 3 top areas that you have selected, which week/s during the study period do you think these additional 
supports/resources would ideally be provided?

Choice 1 (1)

Choice 2 (2)

Choice 3 (3)

4.9  How can wellbeing support be embedded in the curriculum?

4.10  What do you see as the particular strengths of current student support services overall?

4.11 What do you see as the particular weaknesses of current student support services overall?

4.12  What else is needed to improve the engagement, success and wellbeing of regional students?
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5. Evaluating staff needs for supporting students

5.1  What, if any, professional development opportunities and/or resources would assist you in relation to supporting the 
development of regional students’ academic skills?

5.2  What, if any, professional development opportunities and/or resources would assist you in relation to promoting and 
supporting regional students’ wellbeing?

5.3  Is there acknowledgement of academic work in supporting student wellbeing (e.g. in teaching workload formulas etc.)?

5.4  Are there resources, services and programs available specifically for staff wellbeing? What else is needed to reach regional 
students most at risk?

5.5  Are there communication channels between staff, and/or with students that could be improved to better enable you to 
support students with academic or wellbeing need?
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5.6  How can we improve the integration of teaching, learning, wellbeing and support at university?

6. Transitioning and belonging

6.1  What do you see as key strategies for fostering belonging among first-year regional students? 

6.2  What support services do regional students need when transitioning to university?
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Appendix 4  
Post-Intervention Evaluation Tools (Staff)

Part A: General feedback

1 
Strongly 
disagree

2 
Disagree

3  
Undecided

4 
Agree

5 
Strongly 
agree

1.  Overall, I was satisfied with the quality 
of the Academic Success and Wellbeing 
modules and workshops.

2.  Overall, the Academic Success and 
Wellbeing modules and workshops 
provide students with a variety of 
interesting and helpful information and 
advice.

3.  Overall, I found that the Academic 
Success and Wellbeing modules and 
workshops provided students with help 
that they needed when they needed it.

1 
Not at all

2 3 
A moderate 
amount

4 5 
Regularly

4.  I referred students to the Academic 
Success and Wellbeing modules and 
workshops regularly throughout the 
teaching period.

Part B: Academic success modules and workshops

5. How were the Academic Success modules and workshops implemented?

1. Extracurricular

2. Included in course content but without an assessment component

3. Included in course content and with an assessment component

1 
Strongly 
disagree

2 
Disagree

3  
Undecided

4 
Agree

5 
Strongly 
agree

6.  The Academic Success modules and 
workshops helped students in the 
development of their academic skills.

1 
Not at all

2 3 
A moderate 
amount

4 5 
Regularly

7.  Please rate the extent to which you think 
students thought about and/or applied 
the concepts discussed in the Academic 
Success modules and workshops.
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8.  Did you observe any changes in students’ academic skills which you believe were in response to these modules?  
Please consider which modules and content may have been particularly useful for students.

9. What was the most useful component about the Academic Success modules and workshops? Please be as specific as 
possible, taking into consideration which modules, content and implementation mode in particular.

10. Are there any ways the Academic Success modules and workshops could be changed/improved? Please be as specific as 
possible, taking into consideration which modules, content and implementation mode in particular.

11.  How do you rate the overall success of the implementation of the Academic Success modules and workshops?
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Part C: Wellbeing modules and workshops

12. How were the Wellbeing modules and workshops implemented?

1. Extracurricular

2. Included in course content but without an assessment component

3. Included in course content and with an assessment component

1 
Strongly 
disagree

2 
Disagree

3  
Undecided

4 
Agree

5 
Strongly 
agree

13.  The Wellbeing modules and workshops 
gave important guidance to students 
on how to improve and/or maintain a 
lifestyle that will enhance their student 
experience.

14.  The Wellbeing modules and workshops 
helped me in the management of health 
and wellbeing.

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

15.  Please rate the extent to which you think 
students thought about and/or applied 
the concepts discussed in the Wellbeing 
modules and workshops.

16. Did you observe any changes in students’ overall wellbeing which you believe were in response to these modules? If so, 
please provide details. Please consider which modules and content may have been particularly useful for students.

17. What was the most useful component of the Wellbeing modules and workshops? Please be as specific as possible, taking 
into consideration which modules, content and implementation mode in particular.

18. Are there any ways the Wellbeing modules and workshops could be changed/improved? Please be as specific as possible, 
taking into consideration which modules, content and implementation mode in particular.
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19. Overall, how do you rate the success of the implementation of the modules and workshops?
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Appendix 5 
Post-Intervention Evaluation Tools 
(Students)

Part A: General feedback

1. In general, how did you engage with the Academic Success and Wellbeing modules and workshops?

1. Online

2. Face-to-face

3. Both

1 
I did not 
use the 
resources

2 3  
I used 
some of the 
resources

4 5 
I used all the 
resources

2.  Please rate the extent to which you 
used the resources and/or information 
provided in the workshops and modules.

1 
Strongly 
disagree

2 
Disagree

3  
Undecided

4 
Agree

5 
Strongly 
agree

3.  Overall, the Academic Success and 
Wellbeing workshops / modules 
provided a variety of interesting and 
helpful information and advice.

Part B: Academic success modules and workshops

4.  For the Academic Success modules/workshops you completed, please rate the extent to which you thought about and/or 
applied the concepts discussed in them? (Please leave blank modules you have not completed)

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

My Self, My Study, My Success

Subsidiary questions:

Was this module/workshop useful in understanding how your personality may impact on your study habits?

Yes No

Was this module/workshop useful in helping you to manage your time, limit distractions and focus on your study?

Yes No

Comment:
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1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Prepare, Listen, Write

Subsidiary questions:

Was this module/workshop useful in developing your note taking skills in lectures or in your readings?

Yes No

Was this module/workshop useful in developing your revision and information retention skills? 

Yes No

Comment:

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Consider, Communicate, Connect

Subsidiary questions:

Was this module/workshop useful in developing your ability to communicate with lecturers and teaching staff via email?

Yes No

Was this module/workshop useful in developing your understanding of the importance of professional communication on all 
digital platforms?

Yes No

Comment:

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Reflect, Clarify, Apply

Subsidiary questions:

Was this module/workshop useful in helping you to respond positively to feedback on assessments? 

Yes No

Was this module/workshop useful in guiding you to make better use of feedback for better grades?

Yes No

Comment:
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1 
Strongly 
disagree

2 
Disagree

3  
Undecided

4 
Agree

5 
Strongly 
agree

5.  Overall, I found that the Academic 
Success modules and resources provided 
the help that I needed when I needed it.

6.  Overall, the Academic Success modules 
and resources helped me in the 
development of my academic skills.

7. Please describe any changes you have made or are planning to make in response to what you have learned from the 
Academic Success Resources? 

8. What did you find most useful in the Academic Success modules and resources?

9. Do you have any suggestions for how the Academic Success module and resources could be improved for others in the 
future? Please explain.
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Part C: Wellbeing modules and workshops

10.  For the Wellbeing modules/workshops you completed, please rate the extent to which you thought about and/or applied 
the concepts discussed in them? (Please leave blank modules you have not completed)

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Change, Thrive, Achieve

Subsidiary questions:

Was this module/workshop useful in recognise any limits you might place on yourself and how these could impact on your 
results?

Yes No

Was this module/workshop useful in helping you to think in different ways to optimise your potential?

Yes No

Was this module useful in helping you understand the importance of grit and resilience in achieving goals?

Yes No

Was this module useful in helping you to develop grit and resilience?

Yes No

Comment:

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Food, Fitness, Friends

Subsidiary questions:

Did this module/workshop help you understand the importance of prioritising health and wellbeing in order to succeed at 
university?

Yes No

Was this module/workshop useful in helping you to identify simple changes you could easily incorporate into a busy student life 
to maintain a healthy lifestyle?

Yes No

Comment:



Regional Student Success and Wellbeing Staff training package 49 

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Focus, Think, Finish 

Subsidiary questions:

Was this module/workshop useful in helping you understand ‘mindfulness’ and its application in everyday life?

Yes No

Was this module/workshop helpful in identifying and understanding negative thoughts?

Yes No

Was this module/workshop useful in using mindfulness to overcome study problems?

Yes No

Was this module/workshop provide practical guidance in how to overcome negative thoughts?

Yes No

Comment:

1 
Not at all

2 3  
A moderate 
amount

4 5 
A lot

Care, Collaborate, Connect

Subsidiary questions:

Was this module useful in helping you to develop the following behaviours for success as a student and future professional? 
(Please tick all that apply)

healthy behaviours coping

problem-solving self-management

1 
Strongly 
disagree

2 
Disagree

3  
Undecided

4 
Agree

5 
Strongly 
agree

11.  Overall, I found that the Wellbeing 
modules and resources provided the 
help that I needed when I needed it.

12.  Overall, the Wellbeing modules and 
resources helped me to improve and 
maintain a lifestyle designed to enhance 
my success as a student at university and 
beyond.

13. Please describe any changes you have made or are planning to make in response to what you have learned from the 
Wellbeing modules and resources? 
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14. What did you find most useful in the Wellbeing modules and resources?

15. Do you have any suggestions for how the Wellbeing modules and resources could be improved for others in the future? 
Please explain.
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